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Introduction

Police work is a highly demanding occupation with numerous and multiple
everyday challenges and exposure to adversity in the line of duty (Andersen
et al., 2015). At the same time, police work involves high levels of
interpersonal interactions (Bakker & Heuven, 2006). To be an effective as
well as an efficient police officer in today’s environment requires a blend of
several skills, among which emotional intelligence (Al Ali et al., 2012),
empathy (Inzunza, 2015), resilience (Andersen et al., 2015) and stress
management (Patterson et al., 2012) have been highlighted as of key
importance in recent literature.

•Emotional intelligence (EI) in mixed models is viewed “as melange of
competencies and general dispositions for adaptive personal functioning and
coping with environmental demands” (Zeidner et al., 2004).coping with environmental demands” (Zeidner et al., 2004).
•Empathy (EMP) is a multidimensional phenomenon of responsiveness to
another person with both cognitive (understanding) and affective (sharing of
feelings) components (Davis, 1996).
•Resilience (R) is the ability or capacity to adapt successfully in the face of
adversity, trauma, tragedy or significant threat that disturb or threaten one’s
function, viability, or development (Horn et al., 2016).
•Stress is a transactional process occurring when an event is perceived as
relevant to an individual’s well-being, has the potential for harm or loss, and
requires psychological, physiological, and/or behavioral efforts to manage the
event and its outcomes (Lazarus & Folkman, 1984). Stress management
(SM)(often labeled as “coping”) is defined as efforts to prevent or diminish
threat, harm, or loss, or to reduce associated distress (Carver, 2013)

The crucial role of the aforementioned variables in physical and mental
health and work performance of police officers, as well as in the
police organizations has been well established in recent literature and the
idea of promoting them has been a topic of growing interest. However, the
scientific literature regarding relevant interventions in the police context is,
currently, fairly limited.

The current study
The main goal of our study is to test, using a quasi-experimental study
design (non-randomized controlled pre- and post-), the impact of an
intensive, integrative psychoeducational group program on EI, EMP, R & ST
of police officers. A second goal is to investigate whether the benefits of the
intervention will remain significant 3 months after the program and whetherintervention will remain significant 3 months after the program and whether
they depend on the gender of the participants.

Participants
•Intervention group
23 Police officers (3 groups),16 (69.6%) male & 7 (30.4%) female
Age: 29-51 (M=36.8, SD=4.7), Years of service: 12-25 (M=17.9, SD=2.9)
Education: all Police Academy, 8 (34.7%) further studies
•Control group
27 Police officer, 19 (70.4%) male & 8 (29.6%) female

Method

27 Police officer, 19 (70.4%) male & 8 (29.6%) female
Age: 31-50 (M=36.4, SD=4.7), Years of service: 6-23(M=17.0 , SD=3.6)
Education: all Police Academy, 12 (44.4%) further studies

Instruments
a. Emotional Quotient inventory 2.0  (MHS, 2011)
133 items, 5-Likert scale, 1 global score -
5 composites - 15 scales - 1 well-being indicator

b. Schutte Emotional Intelligence Scale
(Schutte et al., 1998)
33 items, 5-Likert scale, 1 global score

c. Interpersonal Reactivity Index (Davis, 1983)
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taking Fantasy

c. Interpersonal Reactivity Index (Davis, 1983)
28 items, 5-Likert scale, 4 subscales

d. Perceived Stress Scale (Davis, 1983)
14 items, 5-Likert scale, 1 global score

e. Connor & Davidson Resilience Scale (Connor & Davidson, 2003)
25 items, 5-Likert scale, 1 global score
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Results

Effectiveness of the psychoeducational program

Table1: Means of EQ-i 2.0 variables for each group and for each assessment phase

Intervention group Control group

Pre Post Follow-
up

Pre Post Follow-
up

EI 20.21 23.09a 22.75b,d 19.41 19.49 19.46 

Self-
perception

4.22 4.86a 4.81d 4.08 4.05 4.04

Self-
expression

3.90 4.52a 4.42b,d 3.73 3.80 3.79

Inter-
4.05 4.67 4.62 3.98 3.92 3.94

Table2: Means of SEIS, IRI, PSS and CD-RISC variables for each group and for each 
assessment phase

Inter-
personal

4.05 4.67a 4.62d 3.98 3.92 3.94

Decision
making

4.19 4.71a 4.64b,d 4.03 4.06 4.07

Stress
management

3.84 4.34a 4.26c,d 3.59 3.65 3.61

a Pre vs. post-assessment means differ significantly (p < .001).

b Post vs. follow-up assessment means differ significantly (p < .01).

c Post vs. follow-up assessment means differ significantly (p < .05).

d Pre vs. follow-up assessment means differ significantly (p < .001).

assessment phase

Intervention group Control group

Pre Post Follow-
up

Pre Post Follow-
up

EI (SEIS) 135.13 153.48a 151.22b,d 129.16 128.88 129.20

Perspective 
taking (IRI)

28.04 34.13a 33.52c,d 26.92 27.00 27.12

Fantasy (IRI) 19.74 24.78a 24.13d 19.92 20.44 20.64

Empathic 
concern (IRI)

28.26 31.70a 31.35d 28.08 27.92 27.84

Personal 
distress (IRI)

12.56 9.09a 9.65d 13.96 14.36 14.00

Gender differences
The mixed design ANOVA on each of the aforementioned variables in the 
intervention group indicated that the interaction between Time, Group, and 

Perceived
stress (PSS)

33.30 25.96a 27.70b,d 33.20 33.60 34.40

Resilience
(CD-RISC)

99.00 110.91a 109.91d 97.40 97.40 97.92

a Pre- vs. post-assessment means differ significantly (p < .001).

b Post- vs. follow-up assessment means differ significantly (p < .01).

c Post- vs. follow-up assessment means differ significantly (p < .05).

d Pre- vs. follow-up assessment means differ significantly (p < .001).

intervention group indicated that the interaction between Time, Group, and 
Gender was not significant (p > .05).

Results indicated improvement of EI , EMP, R and SM levels in the intervention
group after the program compared to the control group which did not change
over time. Another major finding is that all positive changes remained significant
3 months after the intervention compared to pre-assessment. Finally, the positive
changes were independent from the gender of the participants.
However, specific variables indicated a significant change between the post- and
the follow-up assessment phase. This finding suggests that, although certain
skills can be improved through an intervention, it is possible that people would
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skills can be improved through an intervention, it is possible that people would
come back to their initial levels after a while if the skills are not practiced. Thus,
future interventions might fruitfully include follow-up sessions to minimize this
effect.

Conclusions
A relatively short, intensive, integrative psychoeducational group intervention is
feasible and effective at improving EI, EMP, R and SM skills of police officers.
Those skills are associated with physical and mental health and work
performance of police officers. Hence, police organizations would gain great
benefits from incorporating empirically tested evidence based interventions in
the basic and further training programs of police academies.
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